
Close Reading WoRkshop 2
Close Reading of argumentative 
nonfiction Texts
Learning Targets
•	Cite	textual	evidence	to	support	analysis	of	what	the	text	says	explicitly	as	well	as	

inferences	drawn	from	the	text.
•	Determine	a	central	idea	of	a	text	and	how	it	is	conveyed	through	particular	details;	

provide	a	summary	of	the	text	distinct	from	personal	opinions	or	judgments.
•	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	

figurative,	connotative,	and	technical	meanings.
•	Determine	an	author’s	point	of	view	or	purpose	in	a	text	and	explain	how	it	is	

conveyed	in	the	text.
•	Integrate	information	presented	in	different	media	or	formats	(e.g.	visually,	

quantitatively)	as	well	as	in	words	to	develop	a	coherent	understanding	of	a	topic	
or	issue.

•	Trace	and	evaluate	the	argument	and	specific	claims	in	a	text,	distinguishing	
claims	that	are	supported	by	reasons	and	evidence	from	claims	that	are	not.

•	Determine	or	clarify	the	meaning	of	unknown	and	multiple-meaning	words	and	
phrases	based	on	grade	6	reading	and	content,	choosing	flexibly	from	a	range	of	
strategies.

•	Interpret	information	presented	in	diverse	media	and	formats	(e.g.,	visually,	
quantitatively,	orally)	and	explain	how	it	contributes	to	a	topic,	text,	or	issue	
under study.

•	Engage	effectively	in	a	range	of	collaborative	discussions.

Close Reading for Meaning
What	does	learning	to	read	closely mean?	As	readers,	we	should	not	just	consider	
what	information	is	conveyed	by	a	text.	We	must	consider	how	the	author	constructs	
and	develops	an	argument.

In	an	argument,	an	author	expresses	his	central	assertion	in	a	clear	and	straightforward	
claim,	and	then	supports	or	proves	the	claim	with	logical	reasons	and	evidence.	
Forms	of	evidence	include	facts,	statistics,	expert	opinions,	examples,	and	anecdotes	
(personal	accounts).	Determining	an	author	or	speaker’s	claim and analyzing	how	the	
claim	is	supported	helps	the	reader	evaluate	the	effectiveness	of	an	argument.

In	this	workshop,	you	will	read	three	different	texts	and	will	practice	close	reading	
using	strategies	that	will	help	you	determine	the	meaning	of	the	texts.	Your	teacher	
will	guide	you	through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	
group	to	read	and	respond	to	a	visual	text.	For	the	third	activity,	you	will	work	
independently	to	apply	close	reading	strategies	to	determine	meaning	in	a	new	text.

Introducing the Strategy: Diffusing
Diffusing	is	a	strategy	for	close	reading	of	text.	Using	this	strategy,	the	reader	uses	
context	clues,	dictionaries,	and/or	thesauri	to	discover	the	meaning	of	unfamiliar	
words.	Writing	notes	about	meaning	or	substituting	synonyms	for	unfamiliar	words	
helps	the	reader	increase	comprehension	of	the	text.

leaRning sTRaTegies
Diffusing,	Close	Reading,	
Marking	the	Text,	
Rereading,	Summarizing,	
Paraphrasing	

aCademiC VoCabulaRy
A	claim	is	a	position	
statement	that	asserts	
an	idea	or	makes	an	
argument.	A	claim	is	
supported	by	reasons	
(thinking	and	logic	behind	
the	claim)	and	evidence	
(information	that	supports	
or	proves	the	claim).
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Close Reading of argumentative nonfiction Texts (continued)

ACTIvITy 1

Guided Practice
You	will	read	the	text	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First Impressions
Read	the	following	passage	silently.	Your	focus	for	this	first	reading	is	on	understanding	
the	meaning	of	the	passage.	As	you	read,	practice	diffusing	the	words	you	may	not	
know	by	replacing	unfamiliar	words	with	synonyms	or	definitions	for	the	underlined	
words.	Use	the	definitions	and	synonyms	to	the	right	of	the	paragraphs	to	help	your	
understanding.

argument
From

“Locavore”
Time to

Become a

by Neal Peirce

 1 The first OK to buy spinach after the big E. coli scare was for crops shipped out 

of Colorado or Canada. Then the Food and Drug Administration cleared California 

spinach — except the suspect packages sent out by Natural Selection Foods.

 2 Great. But why is three-quarters of all U.S. spinach grown in California, then shipped 

to markets as far distant as 3,500 highway miles? And especially at this time of year, when 

spinach can be grown successfully almost anywhere?

 3 Agribusiness — that’s why. Supermarket chains, grocery wholesalers and fast-food 

producers all calculate that it is easier to maximize sales and profits by buying from 

big factory farms with reliable yields. Why fool with thousands of small farms or co-

ops when you can get a standardized crop, packaged to precise specifications, priced at 

negotiated levels, trucked and delivered by known shippers? And when planes, ships 

and instant communications make it easy to import seasonal products from virtually 

anywhere on the globe?

 4 Small wonder, then, that most of America’s farmers must struggle to stay in business 

and on the land — hundreds of thousands have failed in the past decade. Locally grown 

food makes up less than 1 percent of the $900-billion food industry.

 5 And for that, we all pay — year in, year out, and far beyond the inconvenience of a single 

instance of contamination wiping a popular vegetable off grocery shelves in 50 states.

E.	coli:	Escherichia coli	is	
an	intestinal	bacteria	that	

can	cause	food	poisoning	in	
humans.
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 6 Pick your cost, they’re all serious:

	 •	 	The	loss	of	local	farm	families	rips	at	the	social	fabric	of	communities,	emptying	 

church and school ranks, removing customers from local cafes, farm-supply and 

hardware stores.

	 •	 	Much	of	America’s	most	fertile farmland is around major cities, imperiled by  

suburbanization. Lost farms feed just one machine: sprawl.

	 •	 	Next,	there’s	the	gluttonous energy demand of a nationalized food system.  

Industrialized agriculture requires huge amounts of fossil fuel for fertilizers, to 

power heavy farming machinery, for elaborate plastic wrappings to refrigerate 

foods during shipping, and for the big trucks burning diesel fuel on their 

transcontinental trips.

 7 Richard Pirog of the Leopold Center for Sustainable Agriculture at Iowa State 

University calculates that produce travels an average of 1,500 miles in three days to reach 

his state — and even more to the East Coast.

 8 By contrast, Pirog found food traveled an average of just 45 miles in a local food 

system of farmers selling to nearby restaurants, conference centers and institutions.

 9 Then he compared the fuel and greenhouse-gas emissions. Our continent-wide 

distribution system uses four to 17 times the fossil fuel, and emits five to 17 times the 

total carbon dioxide — greenhouse gas — emissions of a local system.

 10 Can consumers help? Pirog believes so. He suggests point-of-sale labels — he calls 

them “ecolabels” — that indicate the energy impact of any given food. Local foods would 

show low impact; products such as Hawaiian pineapples, borne to market by gas-

guzzling planes and trucks, a “very high” rating.

 11 Our national agriculture policies tip blatantly to agribusiness’ side. Still, U.S. regions 

can make a strong start at popularizing local food production. And many are: Check the 

growing number of farmers markets — doubled to more than 3,700 in the past decade. 

Americans are increasingly voting with their grocery dollars, selecting the fresher, and 

often much more flavorful and nutritious produce grown locally. Smart restaurants are 

starting to feature fresh, local produce.

 12 But supermarkets are mostly uninterested. The significant growth ticket for local 

agriculture may be institutions — schools, hospitals, universities and the prisons where 

we hold 2 million inmates.

 13	 Food	policy	can	be	a	powerful	connective	issue,	too.	Many	of	us	are	already	trying	to	

burn less fossil fuel, to conserve energy to help avert global warming and its potentially 

calamitous consequences. Becoming “locavores” (people whose instinctive first choice is 

local foods) is a logical complement.

suburbanization:	the	growth	
of	areas	on	the	fringes	of	
cities
sprawl:	disordered	growth	
of	cities
gluttonous:	greedy

sustainable:	capable	of	
being	maintained	without	
damaging	or	exhausting	
natural	resources

greenhouse	gas:	gases	
that	absorb	solar	radiation	
and	affect	global	warming,	
including	carbon	dioxide,	
methane,	ozone,	and	the	
fluorocarbons

blatantly:	obvious	in	an	
offensive	way

calamitous:	disastrous

complement:	an	addition	
that	completes	or	makes	
perfect
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Close Reading of argumentative nonfiction Texts (continued)

 14 It’s not just gulping down one’s spinach. It means savoring fresh foods and scorning 

mass-production food “products” that are better fit for long-distance packaging than 

eating. It is a strategy that unites healthier bodies, reduced greenhouse gases, more 

resilient farms and a stronger and more self-sufficient regional economy. As American, 

I’d argue, as (fresh) apple pie.

Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	your	teacher	
reads	the	passage	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/
or	phrases	(other	than	the	underlined	words)	that	you	do	not	know	or	that	you	
feel	are	important	to	the	meaning	of	the	passage.	Diffuse	these	words/phrases	for	
comprehension.

Check your Understanding
 1.	Pair	with	another	student	and	use	context	clues	and	reference	resources	to	

determine	the	meaning	of	any	new	words	you	need	to	define.	Then	choose	six	
words	from	the	vocabulary	that	have	been	underlined,	bolded,	and/or	circled	
by	you	and	discuss	how	the	definitions	help	you	understand	the	meaning	of	
the passage.

 2.	Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
significant	to	understanding	the	passage.	Use	the	words	in	sentences	as	part	
of	a	summary	explaining	the	central	ideas	in	the	passage	and	explaining	how	
these	words	contribute	to	your	understanding	of	the	passage.

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
Key	Ideas	and	Details	interpretive	questions.	As	your	class	discusses	the	text,	write	
your	responses	to	each	question	and	highlight	or	underline	the	textual	evidence	
that	supports	your	answer.	During	discussions,	you	may	also	want	to	annotate	the	
text	to	record	a	new	or	different	meaning	of	the	text.

Background Information:	In	the	following	editorial,	Seattle Times	columnist	Neal	
Peirce	makes	an	argument	about	the	effects	of	agriculture	as	big	business.	The	
event	that	prompted	the	editorial	was	the	nationwide	outbreak	of	food	poisoning	
in	2006	caused	by	the	E.coli	bacteria	and	in	which	the	company	Natural	Selection	
Foods	was	identified	as	the	source	of	the	outbreak.	More	than	100	people	were	
hospitalized,	and	at	least	one	person	died.

savoring:	enjoying	the		
taste	of

resilient:	strong	and	flexible
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From  
Time to Become a “Locavore”

by Neil Peirce

 1 The first OK to buy spinach after the big E. coli scare was for crops shipped out 

of Colorado or Canada. Then the Food and Drug Administration cleared California 

spinach — except the suspect packages sent out by Natural Selection Foods.

 2 Great. But why is three-quarters of all U.S. spinach grown in California, then shipped 

to markets as far distant as 3,500 highway miles? And especially at this time of year, when 

spinach can be grown successfully almost anywhere?

 3 Agribusiness — that’s why. Supermarket chains, grocery wholesalers and fast-food 

producers all calculate that it is easier to maximize sales and profits by buying from 

big factory farms with reliable yields. Why fool with thousands of small farms or co-

ops when you can get a standardized crop, packaged to precise specifications, priced at 

negotiated levels, trucked and delivered by known shippers? And when planes, ships 

and instant communications make it easy to import seasonal products from virtually 

anywhere on the globe?

 4 Small wonder, then, that most of America’s farmers must struggle to stay in business 

and on the land — hundreds of thousands have failed in the past decade. Locally grown 

food makes up less than 1 percent of the $900-billion food industry.

 5 And for that, we all pay — year in, year out, and far beyond the inconvenience of a 

single instance of contamination wiping a popular vegetable off grocery shelves in 50 states.

 6 Pick your cost, they’re all serious:

•	The	loss	of	local	farm	families	rips	at	the	social	fabric	of	communities,	emptying	

church and school ranks, removing customers from local cafes, farm-supply and 

hardware stores.

•	Much	of	America’s	most	fertile	farmland	is	around	major	cities,	imperiled	by	

suburbanization. Lost farms feed just one machine: sprawl.

•	Next,	there’s	the	gluttonous	energy	demand	of	a	nationalized	food	system.	

Industrialized agriculture requires huge amounts of fossil fuel for fertilizers, to 

power heavy farming machinery, for elaborate plastic wrappings, to refrigerate 

foods during shipping, and for the big trucks burning diesel fuel on their 

transcontinental trips.

 7 Richard Pirog of the Leopold Center for Sustainable Agriculture at Iowa State 

University calculates that produce travels an average of 1,500 miles in three days to reach 

his state — and even more to the East Coast.

key ideas and deTails
Why	does	Peirce	begin	the	
article	by	talking	about	the	
shipping	of	spinach	after	the	
E.coli	scare?	How	might	he	
be	playing	off	his	reader’s	
emotions?

key ideas and deTails
What	kinds	of	questions	does	
Peirce	ask	in	paragraph	2,	
and	what	answer	does	he	
give	in	paragraph	3?	Why	do	
you	think	he	asks	and	then	
answers	his	own	questions?

key ideas and deTails
Peirce	offers	a	bulleted	list	
of	reasons	to	support	his	
claim.	What	is	his	claim?	
Which	reasons	do	you	think	
are	the	most	convincing,		
and	why?
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Close Reading of argumentative nonfiction Texts (continued)

 8 By contrast, Pirog found food traveled an average of just 45 miles in a local food 

system of farmers selling to nearby restaurants, conference centers and institutions.

 9 Then he compared the fuel and greenhouse-gas emissions. Our continent-wide 

distribution system uses four to 17 times the fossil fuel, and emits five to 17 times the 

total carbon dioxide — greenhouse gas — emissions of a local system.

 10 Can consumers help? Pirog believes so. He suggests point-of-sale labels — he calls 

them “ecolabels” — that indicate the energy impact of any given food. Local foods 

would show low impact; products such as Hawaiian pineapples, borne to market by gas-

guzzling planes and trucks, a “very high” rating.

 11 Our national agriculture policies tip blatantly to agribusiness’ side. Still, U.S. regions 

can make a strong start at popularizing local food production. And many are: Check the 

growing number of farmers markets — doubled to more than 3,700 in the past decade. 

Americans are increasingly voting with their grocery dollars, selecting the fresher, and 

often much more flavorful and nutritious produce grown locally. Smart restaurants are 

starting to feature fresh, local produce.

 12 But supermarkets are mostly uninterested. The significant growth ticket for local 

agriculture may be institutions — schools, hospitals, universities and the prisons where 

we hold 2 million inmates.

 13	 Food	policy	can	be	a	powerful	connective	issue,	too.	Many	of	us	are	already	trying	to	

burn less fossil fuel, to conserve energy to help avert global warming and its potentially 

calamitous consequences. Becoming “locavores” (people whose instinctive first choice is 

local foods) is a logical complement.

 14 It’s not just gulping down one’s spinach. It means savoring fresh foods and scorning 

mass-production food “products” that are better fit for long-distance packaging than 

eating. It is a strategy that unites healthier bodies, reduced greenhouse gases, more 

resilient farms and a stronger and more self-sufficient regional economy. As American, 

I’d argue, as (fresh) apple pie.

key ideas and deTails
What	information	does	

Peirce	include	about	Richard	
Pirog	before	including	his	

calculations?	How	does	
this	information	help	make	

Pirog’s	analysis	persuasive?

key ideas and deTails
Peirce	offers	several	policy	

changes	to	solve	the	
problem.	Which	approaches	
seem	most	logical	and	why?	

What	solution	does	Peirce	
appear	to	favor?
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Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	
of	this	passage,	choose	a	sentence	that	you	think	is	important	to	understanding	
Peirce’s	point	of	view.	Explain	in	your	own	words	what	the	sentence	means	and	why	
it	is	important	to	understanding	the	passage.

Synthesizing your Understanding
Now	that	you	have	read	the	passage	three	times	and	studied	its	vocabulary	and	
sentences,	synthesize	your	understanding	by	thinking	about	how	the	subject,	the	
purpose,	the	occasion	and	the	author’s	attitude	interact	to	make	Peirce’s	argument.

What	is	the	immediate	occasion	for	the	editorial?	Why	is	this	occasion	important	to	
his	argument?	

What	is	the	topic	or	subject	of	Peirce’s	editorial?	

What	is	Peirce’s	purpose	in	writing	his	editorial?	How	do	you	believe	he	wants	his	
audience	to	respond	to	the	ideas	in	his	piece?

Close Reading Workshop 2 • Close Reading of Argumentative Nonfiction Texts 19
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Close Reading of argumentative nonfiction Texts (continued)

What	is	Peirce’s	attitude	or	point	of	view	about	his	subject	and	what	language	
conveys	his	emotions?

Writing Prompt:	Based	on	your	current	understanding	of	the	passage,	summarize	
Peirce’s	argument	for	why	it	is	time	to	become	a	locavore.	Be	sure	to
•	Identify	Peirce’s	central	claim.
•	Provide	textual	evidence	of	his	reasons	and	evidence.
•	Include	commentary	evaluating the effectiveness of his argument.
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ACTIvITy 2

Collaborative Practice
The	cartoon	below	is	from	Alex	Hallatt’s	Arctic Circle comic	strip.	As	you	read	it	
over,	look	for	evidence—both	visual	and	textual—about	the	cartoon’s	perspective	
regarding	the	locavore	movement.	Examine	the	cartoon	closely.	

Work	collaboratively	to	respond	to	the	following	prompts.	To	do	a	close	reading	of	a	
visual	image,	you	should	view	and	review	the	artwork	each	time	you	respond	to	the	
questions

First Reading: What do you see?
As	you	look	at	the	comic	strip,	what	catches	your	eye?	What	details	do	you	notice?	
To	answer	this	question,	base	your	responses	only	on	what	you	can	see	in	the	
cartoon.	Next,	read	to	understand	the	meaning	of	the	content	of	the	dialogue	
balloons.

Second Reading: What does it mean?
Now	that	you	have	examined	the	cartoon	carefully,	what	inferences	can	you	make?	
How	do	you	interpret	what	you	see?	In	other	words,	what	might	you	say	about	the	
argument	presented	in	the	cartoon?
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Close Reading of argumentative nonfiction Texts (continued)

Third Reading: How do you know?
Explain	the	connection	between	the	details	you	notice	and	your	interpretation	of	
these	details.	How	might	you	use	the	details	in	the	cartoon	strip	as	textual	evidence	
to	support	the	ideas	or	inferences	you	have	made?

Writing Prompt:	Now	that	you	have	carefully	examined	the	cartoon	and	come	to	
conclusions	about	its	point	of	view	on	the	locavore	movement,	make	a	connection	
between	this	cartoon	and	the	article	written	by	Peirce.	Be	sure	to
•	Write	a	topic	sentence	that	connects	the	two	texts.
•	Include	textual	details	and	explain	how	they	support	your	connection.
•	Write	a	conclusion	that	follows	from	your	explanations.

22 SpringBoard® English Language Arts Grade 6
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ACTIvITy 3

Independent Practice
In	2007,	the	New Oxford American Dictionary	named	“locavore”	the	word	of	the	
year,	indicating	its	growing	social	relevance	in	America.	Not	surprisingly,	though,	
not	everyone	supported	the	“locavore	movement.”	The	following	text	is	an	excerpt	
from	the	book	Just Food:	Where Locavores	Get It Wrong and How We Can Truly Eat 
Responsibly	by	Texas	State	University	professor	James	E.	McWilliams.

First Reading: First Impressions
Read	the	passage	silently	to	yourself.	As	you	read,	think	about	the	meanings	of	the	
underlined	words.	Look	at	the	definitions	in	the	right	margin,	and	also	use	your	
knowledge	of	the	words	and	context	clues	to	help	you	make	meaning	of	the	text.

argument
From

The Locavore 
“On My Mind:

Myth”
by James	E.	McWilliams

 1 Buy local, shrink the distance food travels, save the planet. The locavore movement 

has captured a lot of fans. To their credit, they are highlighting the problems with 

industrialized food. But a lot of them are making a big mistake. By focusing on 

transportation, they overlook other energy-hogging factors in food production.

 2 Take lamb. A 2006 academic study (funded by the New Zealand government) 

discovered that it made more environmental sense for a Londoner to buy lamb shipped 

from New Zealand than to buy lamb raised in the U.K. This finding is counterintuitive—

if you’re only counting food miles. But New Zealand lamb is raised on pastures with a 

small carbon footprint, whereas most English lamb is produced under intensive factory-

like conditions with a big carbon footprint. This disparity overwhelms domestic lamb’s 

advantage in transportation energy.

counterintuitive:	going	
against	expectations

carbon	footprint:	the	
amount	of	greenhouse	gas	
emissions	caused	by	an	
individual	product,	person,	
organization,	or	event.

disparity:	a	great	difference
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Close Reading of argumentative nonfiction Texts (continued)

 3 New Zealand lamb is not exceptional. Take a close look at water usage, fertilizer 

types, processing methods and packaging techniques and you discover that factors other 

than shipping far outweigh the energy it takes to transport food. One analysis, by Rich 

Pirog of the Leopold Center for Sustainable Agriculture, showed that transportation 

accounts for only 11% of food’s carbon footprint. A fourth of the energy required to 

produce food is expended in the consumer’s kitchen. Still more energy is consumed per 

meal in a restaurant, since restaurants throw away most of their leftovers.

 4 Locavores argue that buying local food supports an area’s farmers and, in turn, 

strengthens the community. Fair enough. Left unacknowledged, however, is the fact that 

it also hurts farmers in other parts of the world. The U.K. buys most of its green beans 

from Kenya. While it’s true that the beans almost always arrive in airplanes–the form of 

transportation that consumes the most energy–it’s also true that a campaign to shame 

English consumers with small airplane stickers affixed to flown-in produce threatens the 

livelihood of 1.5 million sub-Saharan farmers.

 5 Another chink in the locavores’ armor involves the way food miles are calculated. To 

choose a locally grown apple over an apple trucked in from across the country might seem 

easy. But this decision ignores economies of scale. To take an extreme example, a shipper 

sending a truck with 2,000 apples over 2,000 miles would consume the same amount of 

fuel per apple as a local farmer who takes a pickup 50 miles to sell 50 apples at his stall at 

the green market. The critical measure here is not food miles but apples per gallon.

 6 The one big problem with thinking beyond food miles is that it’s hard to get the 

information you need. Ethically concerned consumers know very little about processing 

practices, water availability, packaging waste and fertilizer application. This is an opportunity 

for watchdog groups. They should make life-cycle carbon counts available to shoppers.

expended:	spent	or	used	up

unacknowledged:	
unrecognized	or	forgotten	

affixed:	attached	or	
fastened

economies	of	scale:		
The	cost	advantage	that	

arises	with	increased	output	
of	a	product

critical:	crucial,	important

ethically:	concerned	with	
right	and	wrong

life-cycle	carbon	counts:	
the	total	greenhouse	

gas	emissions	caused	
by	a	product,	including	
processing,	packaging,	

watering,	fertilization,	and	
transportation.
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 7 Until our food system becomes more transparent, there is one thing you can do to 

shrink the carbon footprint of your dinner: Take the meat off your plate. No matter how 

you slice it, it takes more energy to bring meat, as opposed to plants, to the table. It takes 

6 pounds of grain to make a pound of chicken and 10 to 16 pounds to make a pound of 

beef. That difference translates into big differences in inputs. It requires 2,400 liters of 

water to make a burger and only 13 liters to grow a tomato. A majority of the water in 

the American West goes toward the production of pigs, chickens and cattle.

 8 The average American eats 273 pounds of meat a year. Give up red meat once a week 

and you’ll save as much energy as if the only food miles in your diet were the distance to 

the nearest truck farmer.

 9 If you want to make a statement, ride your bike to the farmer’s market. If you want 

to reduce greenhouse gases, become a vegetarian.

Second Reading: vocabulary in Context
After	reading	the	passage	to	yourself,	listen	and	follow	along	as	the	passage	is	read	
again	aloud.	Again,	circle	any	additional	words	that	you	don’t	know	or	that	you	think	
are	important	to	understanding	the	passage.

Check your Understanding
Pair	with	another	student,	share	your	circled	words	and	discuss	the	meanings.	
Using	these	words	and	the	underlined	and	bolded	vocabulary	from	the	passage,	
discuss	how	the	vocabulary	affects	your	understanding	of	the	entire	passage.	
Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	significant	
to	understanding	the	passage	you	read.	Use	the	words	in	one	or	two	sentences	that	
explain	why	these	words	contribute	to	your	understanding.

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
interpretive	questions	in	the	Key	Ideas	and	Details.
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Close Reading of argumentative nonfiction Texts (continued)

From  
“On	My	Mind:	The	Locavore	Myth”

by James	E.	McWilliams

 1 Buy local, shrink the distance food travels, save the planet. The locavore movement 

has captured a lot of fans. To their credit, they are highlighting the problems with 

industrialized food. But a lot of them are making a big mistake. By focusing on 

transportation, they overlook other energy-hogging factors in food production.

 2 Take lamb. A 2006 academic study (funded by the New Zealand government) 

discovered that it made more environmental sense for a Londoner to buy lamb shipped 

from New Zealand than to buy lamb raised in the U.K. This finding is counterintuitive–if 

you’re only counting food miles. But New Zealand lamb is raised on pastures with a 

small carbon footprint, whereas most English lamb is produced under intensive factory-

like conditions with a big carbon footprint. This disparity overwhelms domestic lamb’s 

advantage in transportation energy.

 3 New Zealand lamb is not exceptional. Take a close look at water usage, fertilizer 

types, processing methods and packaging techniques and you discover that factors other 

than shipping far outweigh the energy it takes to transport food. One analysis, by Rich 

Pirog of the Leopold Center for Sustainable Agriculture, showed that transportation 

accounts for only 11% of food’s carbon footprint. A fourth of the energy required to 

produce food is expended in the consumer’s kitchen. Still more energy is consumed per 

meal in a restaurant, since restaurants throw away most of their leftovers.

 4 Locavores argue that buying local food supports an area’s farmers and, in turn, 

strengthens the community. Fair enough. Left unacknowledged, however, is the fact that 

it also hurts farmers in other parts of the world. The U.K. buys most of its green beans 

from Kenya. While it’s true that the beans almost always arrive in airplanes–the form of 

transportation that consumes the most energy–it’s also true that a campaign to shame 

English consumers with small airplane stickers affixed to flown-in produce threatens the 

livelihood of 1.5 million sub-Saharan farmers.

key ideas and deTails
How	does	the	author	use	

the	example	of	New	Zealand	
lamb	as	evidence	to	support	

his	claim	that	focusing	
on	transportation	in	food	

production	is	wrong?

key ideas and deTails
How	does	McWilliams	use	

the	same	source	as	Peirce	to	
assert	an	opposing	claim?	

Why	are	Pirog’s	statements	
in	the	two	articles	not	

contradictory?

key ideas and deTails
In	paragraph	4,	what	

concession	does	McWilliams	
make	to	the	reasoning	

behind	the	locavore	
movement?	What	reason	

does	he	add	to	argue	
against	their	logic?
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 5 Another chink in the locavores’ armor involves the way food miles are calculated. 

To choose a locally grown apple over an apple trucked in from across the country might 

seem easy. But this decision ignores economies of scale. To take an extreme example, 

a shipper sending a truck with 2,000 apples over 2,000 miles would consume the same 

amount of fuel per apple as a local farmer who takes a pickup 50 miles to sell 50 apples 

at his stall at the green market. The critical measure here is not food miles but apples 

per gallon.

 6 The one big problem with thinking beyond food miles is that it’s hard to get the 

information you need. Ethically concerned consumers know very little about processing 

practices, water availability, packaging waste and fertilizer application. This is an 

opportunity for watchdog groups. They should make life-cycle carbon counts available 

to shoppers.

 7 Until our food system becomes more transparent, there is one thing you can do to 

shrink the carbon footprint of your dinner: Take the meat off your plate. No matter how 

you slice it, it takes more energy to bring meat, as opposed to plants, to the table. It takes 

6 pounds of grain to make a pound of chicken and 10 to 16 pounds to make a pound of 

beef. That difference translates into big differences in inputs. It requires 2,400 liters of 

water to make a burger and only 13 liters to grow a tomato. A majority of the water in 

the American West goes toward the production of pigs, chickens and cattle.

 8 The average American eats 273 pounds of meat a year. Give up red meat once a week 

and you’ll save as much energy as if the only food miles in your diet were the distance to 

the nearest truck farmer.

 9 If you want to make a statement, ride your bike to the farmer’s market. If you want 

to reduce greenhouse gases, become a vegetarian.

key ideas and deTails
How	does	the	author	argue	
against	the	reasoning	
behind	using	“food	miles”	
to	support	the	locavore	
movement?

key ideas and deTails
What	alternate	solution	
does	McWilliams	propose,	
and	what	reasons	and	logic	
does	he	provide	to	support	
this	solution?
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Close Reading of argumentative nonfiction Texts (continued)

Check your Understanding
Questioning the Text:	Using	the	text-based	questions	as	a	model,	ask	questions	
about	the	author’s	claim,	reasons,	and	evidence.	Begin	your	questions	with	why	or	
how.	Remember	that	you	may	not	know	the	answer	to	the	question,	but	you	think	
the	answer	might	be	important	to	understanding	the	meaning	of	the	passage.

Synthesizing your Understanding
Now	that	you	have	read	and	reread	the	article	for	independent	reading,	use	the	
following	questions	to	synthesize	your	understanding	of	the	reading	you	have	done.	
Think	about	how	the	subject,	the	purpose,	the	occasion	and	the	author’s	attitude	
interact	to	make	McWilliams’s	argument.		

What	is	the	immediate	occasion?	What	broader	social	and	historical	factors	may	
have	motivated	McWilliams	to	write	this	text?

What	is	the	author’s	purpose	in	writing	this	text?	How	do	you	believe	he	wants	his	
audience	to	respond	to	the	ideas	in	his	piece?
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What	is	the	author’s	central	topic	and	claim	and	what	reasons	does	he	offer	to	support	it?

What	attitudes	or	emotions	about	locavores	does	the	author	display	in	the	text,	and	
what	language	does	he	use	to	show	his	attitudes?

Writing Prompt:	Using	textual	evidence	to	support	your	thinking,	write	a	paragraph	
in	which	you	discuss	the	author’s	attitude	toward	the	locavore	movement.	Be	sure	to
•	Write	a	topic	sentence	that	identifies	the	author’s	tone	and	claim.
•	Choose	several	pieces	of	appropriate	textual	evidence.
•	Explain	the	significance	of	your	textual	evidence.
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Close Reading of argumentative nonfiction Texts (continued)

ACTIvITy 4

Synthesis Questions
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt:	Review	the	differing	perspectives	on	the	locavore	movement	in		
the	article	by	Neal	Peirce,	the	cartoon	by	Alex	Hallet,	and	the	book	excerpt	by		
James	E.	McWilliams.	Revisit	the	work	you	have	done	with	the	three	texts,	and	
consider	how	the	different	authors	presented	and	supported	a	claim.	Which	text	was	
the	most	persuasive?	Use	evidence	from	at	least	two	of	the	three	texts	to	support	
your	choice.

Debate/Discussion:	Prepare	to	debate	or	discuss	different	perspectives	on	the	
locavore	movement.	With	a	partner	or	small	group,	revisit	the	main	points	raised	
by	each	text.	Consider	how	your	role	as	a	consumer	can	contribute	positively	or	
negatively	to	your	own	carbon	footprint.	What	changes	would	you	be	willing	or	able	
to	make	to	reduce	greenhouse	gases?	Make	notes	of	your	ideas.	Use	your	notes	to	
participate	in	a	class	discussion	about	the	problems	identified	in	these	texts	as	well	
as	the	proposed	solutions.

Multimedia Presentation:	You	have	been	introduced	to	two	written	texts	with	
different	opinions	on	the	locavore	movement.	What	is	your	opinion?	Choose	a	
reason	or	piece	of	evidence	that	you	found	convincing	from	one	of	the	written	texts.	
Create	a	cartoon	or	public	service	announcement	that	uses	visual	images	and	text	
to	promote	this	reason	or	evidence.	Prepare	to	share	your	work	with	your	class	and	
explain	its	connection	to	one	of	the	written	texts.	Also	share	your	thoughts	on	how	
the	cartoon	or	advertisement	supports	your	own	opinion	of	the	locavore	movement.

Reflection
Think	about	what	you	have	learned	from	your	close	reading	and	analysis	of	the	text	
passages	you	have	read	in	this	workshop.

 1.	What	societal	problem	does	the	locavore	movement	attempt	to	address?	
What	are	some	of	the	reasons	different	authors	disagree	on	how	to	solve	this	
problem?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	texts.	
How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	
challenging	texts	in	the	future?	What	strategies	best	helped	you	as	a	learner	
during	this	workshop?	When	and	why	would	you	use	these	strategies	in	the	
future?
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